Pupil Premium Strategy statement Chilmington Green
Primary School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this aca-
demic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 293

Proportion (%) of pupil premium eligible pupils 31%

Date this statement was published September 25
Date on which it will be reviewed September 26
Statement authorised by Helen Evemy
Pupil premium lead Tamsin Mobbs
Governor / Trustee lead Simon O’Keefe

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £115,140

Total budget for this academic year £115,140




Part A: Pupil premium strategy plan

Statement of intent

At Chilmington Green Primary School, we are committed to ensuring that all pupils, regardless
of background or circumstance, receive a high-quality education that empowers them to
become confident, resilient, and socially responsible citizens. We use Pupil Premium funding
strategically to remove barriers to learning and close gaps in attainment, attendance, and
opportunity.

We recognise that disadvantaged pupils may face complex challenges, including those related
to poverty, gender, ethnicity, and family circumstances. Our strategy is shaped by our school’s
context and data, and is focused on achieving the following key objectives:

¢ Improve attendance for all disadvantaged pupils, with a consistent aim of 100%
attendance, particularly focusing on: boys eligible for Pupil Premium and pupils from
White British backgrounds.

¢ Close attainment gaps between disadvantaged and non-disadvantaged pupils, both
within our school and nationally, with targeted support across: Early Years
Foundation Stage (GLD), Year 1 Phonics Screening and Key Stage 2 SATs
(Reading, Writing, Maths Combined)

e Ensure all pupils can read fluently and with understanding, enabling full access to
the curriculum and supporting success across all subjects.

e Address gender and ethnicity disparities in outcomes, particularly: supporting PP
boys in EYFS to achieve GLD and supporting PP girls in KS2 maths to meet
expected standards

¢ Promote confident communication, helping pupils express themselves effectively in
a range of academic and social contexts.

e Support social and emotional wellbeing, building resilience and readiness to learn
through nurture provision and pastoral care.

e Broaden horizons and build cultural capital, ensuring all pupils—especially those
eligible for Pupil Premium—have access to enriching experiences, trips, and extra-
curricular opportunities.

Our context:

The school has an IMD rank of 230 with 32% of pupils being eligible for Pupil Premium
Funding in comparison to 25% nationally.

To ensure our disadvantaged pupils thrive, we take a targeted, evidence-informed approach to
overcoming the barriers they face. Our strategy is built around the following key actions:

Improving Attendance

We recognise that regular attendance is fundamental to pupil success. Our strategy aims for
100% attendance for all pupils, with a particular focus on those eligible for Pupil Premium,
including boys and pupils from White British backgrounds who currently show lower attendance
rates. We monitor attendance data rigorously and intervene early where concerns arise.
Through close collaboration with families, personalised support plans, and positive




reinforcement strategies, we work to remove barriers to attendance and ensure every child is
present, engaged, and ready to learn.

Closing Attainment Gaps

We are committed to narrowing the attainment gap between disadvantaged pupils and their
peers across all key stages. This includes improving outcomes in the Early Years Foundation
Stage, Year 1 Phonics Screening, and Key Stage 2 SATs. We achieve this by investing in high-
quality professional development for staff, ensuring that teaching is consistently inclusive and
ambitious. Targeted interventions, including small group and one-to-one support, are delivered
by skilled practitioners to address gaps in learning. We also use digital tools to personalise
learning and enhance access for all pupils.

Addressing Gender and Ethnicity Disparities

Our data highlights significant differences in outcomes between boys and girls, and among
pupils from different ethnic backgrounds. To address these disparities, we analyse pupil
progress by gender and ethnicity and tailor our interventions accordingly. For example, we
provide additional support for PP boys in EYFS and PP girls in KS2 maths. We also ensure
that our curriculum reflects diverse perspectives and experiences, helping all pupils feel
represented and valued. Mentoring, role models, and aspirational programmes are used to
raise expectations and build confidence.

Supporting Wellbeing and Engagement

We understand that emotional wellbeing is closely linked to academic success. Many
disadvantaged pupils face social and emotional challenges that impact their ability to learn. To
support them, we offer nurture provision and access to trained staff who deliver high-quality
pastoral care. Our approach is trauma-informed and relational, helping pupils develop
resilience, regulate emotions, and engage positively with school life. This support also
contributes to improved attendance and readiness to learn.

Enriching Learning and Building Cultural Capital

We believe that all pupils should have access to enriching experiences that broaden their
horizons and deepen their understanding of the world. Pupil Premium funding is used to
ensure that disadvantaged pupils can participate fully in trips, residentials, and extra-curricular
activities. We offer a wide range of clubs and enrichment opportunities, with reserved places
for PP pupils. These experiences help build cultural capital, foster curiosity, and support the
development of key life skills.

Monitoring and Evaluation

Our strategy is dynamic and data-driven. We hold termly pupil progress meetings to review the
impact of interventions and adjust support as needed. Senior leaders, teachers, and support
staff work collaboratively to analyse data, identify emerging needs, and ensure that resources
are used effectively. This ongoing cycle of evaluation ensures that our approach remains
responsive and focused on achieving the best possible outcomes for every disadvantaged

pupil.

Key Principals:
We will ensure that our Pupil Premium strategy is rooted in high-quality teaching, rigorous
data analysis, and responsive support. Teachers and leaders work together to identify indi-
vidual needs and implement targeted interventions, reviewed termly to maximise impact.
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We will ensure that pupils with social, emotional, or mental health needs receive timely sup-
port from trained staff, recognising the link between wellbeing and academic success. Our
approach is flexible, evolving with pupil needs, and driven by a commitment to equity, en-
suring every child has the opportunity to succeed regardless of background, gender, or eth-
nicity.

Challenges
This details the key challenges to achievement that we have identified among our disad-
vantaged pupils.

Challenge | Detail of challenge
number

1 Low Attendance Rates

Disadvantaged pupils, particularly boys and those from White British
backgrounds, have significantly lower attendance than their peers. This
limits their access to consistent learning and contributes to gaps in
progress and attainment. Improving attendance is essential to ensuring
these pupils benefit fully from the curriculum and wider school
opportunities.

2 Attainment Gaps Across Key Stages

Pupil Premium children consistently perform below their peers in key
assessments, including EYFS GLD, Year 1 Phonics, and KS2 SATs.
These gaps are particularly pronounced in early literacy and maths, and
are compounded by lower starting points and inconsistent learning
experiences.

3 Gender and Ethnicity Disparities

There are notable differences in achievement between boys and girls,
and among pupils from different ethnic backgrounds. For example, PP
boys in EYFS and PP girls in KS2 maths show significantly lower
outcomes. These disparities highlight the need for tailored, responsive
support that addresses the specific needs of these groups.

4 Social, Emotional and Mental Health Needs

Many disadvantaged pupils face challenges related to wellbeing,
resilience, and emotional regulation, which impact their ability to engage
with learning. These needs often stem from complex family
circumstances and require targeted pastoral support to ensure pupils
are ready to learn and thrive in school.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome Success criteria




Disadvantaged pupils, particularly boys
and those from White British
backgrounds, will attend school regularly
and consistently, with attendance rates
moving closer to or exceeding national
averages.

Overall attendance for PP pupils
improves from 90.71% to at least
95%.

Attendance for PP boys improves
from 89.26% to match or exceed
95%.

Attendance for White British PP
pupils improves from 86.6% to at
least 95%

Pupil Premium pupils will achieve
outcomes in line with or above national
expectations in EYFS GLD, Year 1
Phonics, and KS2 SATSs.

EYFS GLD for PP pupils increases
from 37.5% to at least 65%.

Year 1 Phonics Screening for PP
pupils increases from 70% to at
least 85%.

KS2 Combined RWM for PP pupils
increases from 9% to at least 50%,
with improvements in individual
subjects (Reading, Writing, Maths).

Achievement gaps between PP boys and
girls, and between ethnic groups, will be
significantly reduced through targeted
support

PP boys in EYFS achieve GLD at
rates comparable to PP girls
(currently 17% vs 100%).

PP girls in KS2 maths improve
from 0% to at least 50%.

Ethnic disparities in attainment and
attendance are reduced through
focused interventions.

Disadvantaged pupils will demonstrate
increased resilience, emotional regulation,
and engagement in learning, contributing
to improved academic and attendance
outcomes.

Increased participation in nurture
and SEMH support programmes.
Improved pupil voice feedback on
wellbeing and school experience.
Reduction in behaviour incidents
and increased engagement in
lessons and enrichment activities.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.




Teaching (for example, CPD, recruitment and retention)

adopted the

CLPE highlights

Activity Evidence Challenge |Review
that number(s)
supports addressed
this
approach
Communication This approach 1,2,3and4 |lerm4: o
and language ensures a well- Communication and language development
development is balanced have been strategically prioritised across Early
a core focus in development of Years and Year 1. Pupils undertake Speech and
Early Years and early literacy Language Link assessments to identify specific
Year 1, aiming skills, providing areas of need with precision and consistency.
to close the pupils with Targeted interventions are implemented by
vocabulary gap opportunities to Teaching Assistants, who receive structured
and remove thrive in a training and ongoing professional support from a
barriers related language-rich qualified Speech and Language Therapist, en-
to speech and environment, suring high-quality and evidence-informed prac-
language. both indoors tice. . . . ,
Pupils benefit and outdoors. A dedicated Teaching Assistant delivers special-
from access 1o (EEF: Early |sgq speech .and Iangu_a_ge support to pupils re-
Speech and Literacy quiring additional provision.
Language Link Approaches — Furthermore, selected pupils access Tiny Town,
2SSeSSMENts Moderate a specialised setting de-signed to enhance com-
which help ’ impact for low munication, social interaction, and early lan-
identify specific cost) guage acquisition through structured, develop-
. mentally appropriate activities.
communication (EEF: Early
needs. Years Term 6:
A Speech and Intervention — Communication and language development has
Language Identifies remained a key priority, with Speech and Lan-
Therapist barriers to guage Link assessments, Early Talk Boost, tar-
supports Communication geted interventions and specialist support ena-
targeted and Language bling disadvantaged pupils to develop the vo-
interventions for | inareas 1,2 & cabulary, communication and language skills
identified pupils. | 3) needed to access learning successfully.
A dedicated The impact of this work is reflected in Early
Teaching Years outcomes, where the proportion of disad-
Assistant focuses vantaged pupils achieving a Good Level of De-
on delivering velopment increased from 33.3% to 62.5%,
speech and while the proportion achieving the expected
language support standard in Literacy also increased from 33.3%
across the to 62.5%. Interventions including Early Talk
setting. Boost, dedicated speech and language provision
and Tiny Town have helped pupils develop
greater confidence in speaking, listening and so-
cial communication, strengthening their readi-
ness to learn.
This work sits alongside the school's wider com-
mitment to inclusion, recognised through its IQM
Centre of Excellence status, which acknowl-
edges the strength of inclusive practice and the
school's success in removing barriers to learn-
ing. By identifying needs early and providing
timely intervention, the school has strengthened
language foundations for disadvantaged pupils,
enabling them to participate confidently in learn-
ing and achieve improved outcomes.
We have Research by 1,2,3and4 [Term 4

The CLPE Power of Reading framework has be-

gun to be embedded across the school, with full




CLPE Power of

that grounding

implementation established in Key Stage 2 and

Reading writing progressive development now underway in Key
framework to instruction in Stage 1. Staff are adapting CLPE planning ma-
enrich our high-quality terials to ensure that writing lessons are both
writing children’s highly engaging and rich in vocabulary.
curriculum, literature Initial work scrutiny indicates that pupils are be-
introducing it enhances both ginning to demonstrate a broader and more so-
first in Key engagement phisticated vocabulary, enhanced idea develop-
Stage 2 and and attainment, ment, and increased engagement with
reinforcing it in with teachers high-quality texts.
Key Stage 1. reporting
This approach significant Term 6:
mimics growth in pupils’ The CLPE Power of Reading approach is now
professional writing well embedded across Key Stage 2 and
authors’ writing confidence and increasingly established in Key Stage 1.
processes— creativity. Through high-quality texts, rich vocabulary
encompassing instruction and a structured writing process,
|dea'g|on, pupils have developed greater confidence,
drafting, independence and enjoyment in writing.
reflection, and . .
publication— The impact has begn particularly s.trong fqr _
X . disadvantaged pupils. The proportion achieving
while fostering a . S
supportive the egpected standar_d in writing _mcreased from
classroom 18% |nl2025 tq 75% in 2026, while the '
writing proportion achieving the expected standard in
. reading increased from 36% to 75%. Combined
community. . . . Iy .
attainment in reading, writing and mathematics
also rose significantly from 9% to 67%,
demonstrating the wider impact of improved
literacy outcomes. Writing progress for
disadvantaged pupils was particularly strong at
+3.67.
Reading DFE Validation of 1,2,3and 4 |The Little Wandle phonics programme is being

continues to be
a priority across
the school. The
Little Wandle
Letters and
Sounds Revised
phonics
programme is
consistently
embedded in
practice, with
staff CPD
regularly
updated to
ensure fidelity
and
effectiveness.
Pupils take
home
phonetically
decodable
books from the
eCollins library
to reinforce their
learning and
build fluency.
For pupils with
additional

a Systematic,
Synthetic,
Phonics
Programme
(SSP)

Power of
Reading
programme,
validated by the
DfE and built on
CLPE’s
evidence-based
research, helps
improve
communication
and language
development in
early years
settings and
reduces the
attainment gap
between
disadvantaged
pupils and their
peers.

Social reading
experiences,
both at home

implemented with consistency across the
school, supported by ongoing staff continuing
professional development. Pupils are beginning
to demonstrate improved reading fluency
through regular use of decodable eCollins texts
at home.

The ‘five-a-day’ approach is becoming increas-
ingly embedded, enhancing

pupils’ daily exposure to high-quality language
and vocabulary.

The Power of Reading framework is being sys-
tematically rolled out across all year groups, with
pupils showing increased engagement, enthusi-
asm, and enjoyment when interacting with
high-quality texts.

Term 6:

Reading has remained a key priority across the
school through the consistent implementation
of Little Wandle, targeted intervention and
access to high-quality texts. Little Wandle
Rapid Catch-Up has provided focused support
for disadvantaged pupils requiring additional
phonics intervention.

This approach has had a positive impact on

outcomes for disadvantaged pupils, with 81.8%
achieving the expected standard in the End of

Year 2 Phonics Screening Check, compared




needs, the
SEND pathway
includes access
to Little Wandle
Rapid Catch-Up
resources,
providing
targeted support
to close gaps in
phonics
knowledge. A
‘five-a-day’
approach is
used to ensure
children
regularly hear
stories and
poems,
enriching their
language
experience.
The Power of
Reading is
embedded
across all year
groups,
supporting a
love of reading
through high-
quality texts and
creative

and in school,
using a wide
range of quality
texts, increase
children’s
enthusiasm and
motivation to
become
independent
readers. (The
power of
Reading Early
Years Report
2023)

with 67% nationally. While Year 1 phonics
outcomes remain an area for further
development, Year 2 outcomes demonstrate
that the majority of pupils successfully catch up
and secure the reading skills needed to access
the wider curriculum.

The embedded Five-a-Day approach and
Power of Reading framework have further
strengthened reading engagement, vocabulary
development and reading confidence. As a
result, disadvantaged pupils are increasingly
able to access learning successfully and
achieve stronger outcomes across the
curriculum.

teaching
approaches.
Implement a DfE: Improving 1,3 Term 4: _
whole-school School The whole-school attendance strategy is now
attendance Attendance being implemented, with robust systems in place
strategy that (2022) - for the early identification of pupils at risk of per-
includes early Emphasises sistent absence. Regular monitoring and analy-
identification of early sis are being used to inform subsequent actions
persistent intervention, and ensure timely intervention.
absence, data-driven The PSA and Head of School have begun work-
personalised approaches, ing directly with families—particularly those of
family support, and strong disadvantaged boys and White British pupils—to
and regular pastoral address emerging barriers to attendance, includ-
monitoring of support. ing health-related issues and levels of engage-
ment.
?—tr:zngg;c:n%ata' EE;;;;ZT? I_ Mid-year data indicates encouraging progress:
HoS will work Highlights the attendance for dlsadvantagedlboys has im-
directly with impact of proved py 1.93% cgmpared with the previous
families of PP working with gcadenjlc year, while attendance for White Br!t-
boys and White families to ish pypﬂs hag risen by 2.02%. Engagement with
British pupils to improve families cpntmues to strengthen, and fL!rther tar-
address barriers attendance and geted actions are planned for the remainder of
such as outcomes the academic year.

transport, health,
and
engagement.
Attendance
incentives and
recognition
systems will be
used to promote

Term 6:

Attendance strategies and engagement with
families have remained a key priority, with the
PSA and Head of School working closely with
disadvantaged families to identify barriers early
and provide personalised support. Through

regular attendance reviews, targeted




positive
attendance
habits.

interventions and strong home-school
partnerships, families have been better
supported to improve attendance and
engagement.

As a result, attendance for pupils eligible for
FSM increased from 90.5% to 91.7% during
the academic year. While attendance for this
group remains below national averages, the
improvement demonstrates the positive impact
of the school's proactive approach and
continued investment in family support.
Strengthened relationships with families have
enabled more disadvantaged pupils to attend
regularly, access learning consistently and
benefit from wider school opportunities.

Deliver high-
quality teaching
through CPD
focused on
inclusive practice
and early literacy.
Embed Little
Wandle phonics
across EYFS and
KS1, use Speech
and Language
Link
assessments, and
provide targeted
interventions such
as 1:1 and small
group support. In
KS2, implement
the CLPE writing
approach and use
Power of Reading
to improve
fluency and
comprehension.
Digital tools will
be used to
support catch-up
and personalised
learning.

DfE: Pupil
Premium
Strategy
Guidance (2022)
— Advocates for
evidence-based
teaching and
targeted
academic
support.

EEF: Early
Literacy
Approaches —
Strong evidence
for phonics, oral
language
interventions,
and structured
reading
programmes.

CLPE Power of
Reading Report
(2023) -
Demonstrates
impact on
reading fluency

and engagement.

RSA/EEF Power
of Pictures
(2021) -
Supports writing
development
through visual
storytelling.

2,4

Term 4:

High-quality teaching continues to be strength-
ened through ongoing professional development
focused on inclusive practice and early literacy.
The Little Wandle phonics programme is being
embedded across EYFS and Key Stage 1, sup-
ported by Speech and Language Link assess-
ments and targeted one-to-one and small-group
interventions. An additional Little Wandle sup-
port group, led by the Deputy Head, further en-
hances the consistency and impact of early
reading provision.

Within Key Stage 2, staff are continuing to de-
velop their confidence and expertise with the
CLPE writing approach and the Power of Read-
ing framework, with early indicators showing in-
creased pupil engagement and improved re-
sponsiveness to high-quality texts. KS2 pupils
are also making effective use of digital tools to
support literacy development; for example, Im-
mersive Reader is being used to enhance ac-
cess to texts and promote deeper understand-
ing.

Pupils are beginning to use their devices to draft
written work, record oral ideas, and develop
greater independence throughout the writing
process, contributing to a more inclusive and re-
sponsive literacy environment.

Term 6:

High-quality teaching has been strengthened
through a continued focus on inclusive practice,
early literacy and targeted intervention. Little
\Wandle, Speech and Language Link assess-
ments and bespoke support have helped disad-
vantaged pupils overcome barriers to learning
from an early stage.

This is reflected in improved outcomes, with dis-
advantaged pupils achieving 62.5% GLD, 62.5%
Literacy and 62.5% Mathematics in Early Years,
compared with 33.3% across all three measures
in the previous year. At Key Stage 2, disadvan-
taged pupils achieving the expected standard in-
creased from 36% to 75% in Reading and from
18% to 75% in Writing, while combined attain-
ment rose from 9% to 67%.




The school's achievement of Microsoft Show-
case School status reflects its commitment to in-
novative teaching and learning. Staff are in-
creasingly using technology to enhance accessi-
bility, personalise learning and promote pupil in-
dependence through tools that support reading,
writing and curriculum access. Alongside evi-
dence-informed interventions and high-quality
texts, these approaches have increased en-
gagement, confidence and progress for disad-
vantaged pupils, helping to close attainment
gaps across the curriculum.

Use pupil
progress data to
identify gaps by
gender and
ethnicity.
Provide tailored
interventions,
such as
mentoring for PP
boys in EYFS
and focused
maths support
for PP girls in
KS2. Ensure
curriculum
content reflects
diverse
backgrounds
and
experiences.
Staff will receive
training on
unconscious
bias and
inclusive
pedagogy to
ensure equitable
classroom
practice.

DfE: Equality Act
2010 Guidance
for Schools —
Requires schools
to address
disparities and
promote equality.
EEF: Closing the
Attainment Gap
(2018) —
Recommends
targeted support
and inclusive
teaching to
reduce gaps.
CLPE & RSA
Research —
Supports gender-
responsive
literacy and
writing strategies

2,34

Term 4:

Pupil progress data is being used with increas-
ing rigour to identify emerging attainment gaps
by gender and ethnicity. Tailored interventions
have been implemented in response to these
findings, including targeted mentoring for disad-
vantaged boys in EYFS and focused mathemat-
ics support for disadvantaged girls in Key Stage
2. Mid-year outcomes indicate strong early pro-
gress, with 50% of disadvantaged boys in EYFS
currently on track, and 100% of disadvantaged
girls in Year 6 on track to achieve the expected
standard.

Curriculum planning continues to evolve to en-
sure that content reflects and values pupils’ di-
verse backgrounds, identities, and lived experi-
ences, thereby promoting greater inclusivity and
cultural relevance across all subjects.

Term 6:

Pupil progress data has been used throughout
the year to identify and address attainment gaps
relating to gender and disadvantage. Targeted
interventions, mentoring and adaptive classroom
practice have enabled leaders to respond
quickly to emerging needs and ensure support is
tailored to individual pupils.

The impact of this work is particularly evident in
the outcomes for key disadvantaged groups. In
Early Years, 60% of disadvantaged boys
achieved a Good Level of Development, demon-
strating strong progress from their starting
points. In Key Stage 2, targeted mathematics
support for disadvantaged girls resulted in 100%
of disadvantaged girls achieving the expected
standard in mathematics, ensuring that this
group left primary school with the knowledge
and skills needed for the next stage of their edu-
cation.

Curriculum content has continued to evolve to
better reflect pupils' diverse backgrounds, identi-
ties and experiences, helping pupils to feel rep-
resented within their learning while promoting
high aspirations for all. Professional develop-
ment focused on inclusive practice has strength-
ened staff understanding of how to remove barri-
ers to learning and ensure equitable classroom

experiences.
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As a result, disadvantaged pupils have made
strong gains across the curriculum. The strategic
use of attainment data, targeted intervention and
inclusive teaching approaches has contributed
to improved outcomes for vulnerable groups and
supported the school's commitment to reducing
attainment gaps and promoting equality of op-
portunity.

Expand
alternative
provision and
SEMH support
through trained
staff and
collaborative
learning
environments.
Use 21st
Century
Learning Design
principles to
promote
teamwork,
resilience, and
motivation. The
PSA and HoS
will provide
personalised
support for
pupils with
emotional needs
and those at risk
of
disengagement.
Pupil voice will
be used to
shape wellbeing
initiatives.

DfE: Mental
Health and
Behaviour in
Schools (2018)
— Encourages
early
intervention and
whole-school
approaches to
wellbeing.

EEF: Social and
Emotional
Learning Toolkit
— Shows
positive impact
on behaviour,
resilience, and
academic
outcomes.

Oxford
Education:
Whole School
Wellbeing
Framework —
Provides a
structured
model for
embedding
wellbeing
across school
culture.

1,4

Term 4:

Alternative provision and SEMH support con-
tinue to strengthen through the expertise of
trained staff and the development of collabora-
tive learning environments. The SENCO and
Head of School are providing personalised,
needs-led support for pupils exhibiting emerging
emotional challenges or those identified as be-
ing at risk of disengagement, thereby enhancing
their readiness to learn and improving overall
participation.

Pupil voice remains integral to this work. The
School Council plays an

active role in shaping whole-school wellbeing
priorities, ensuring that initiatives are informed
by pupils’ perspectives and lived experiences. In
addition, pupils are able to access support inde-
pendently through a dedicated QR-code system,
which enables them to request to speak with an
adult promptly and discreetly. This approach en-
sures that wellbeing provision remains timely,
accessible, and responsive to pupils’ needs as
the year progresses.

Term 6:

Alternative provision and SEMH support have
continued to strengthen through personalised
pastoral support, effective family engagement
and a strong focus on inclusion. The PSA and
Head of School have worked closely with
disadvantaged pupils and their families to
address barriers to learning, improve
attendance and ensure pupils feel safe,
supported and ready to learn.

This is reflected in improved outcomes for
disadvantaged pupils. In Early Years, 62.5%
achieved a Good Level of Development,
compared with 33.3% in the previous year. At
Key Stage 2, 75% of disadvantaged pupils
achieved the expected standard in reading,
writing and mathematics, while combined
attainment increased significantly from 9% to
66.7%. Attendance for pupils eligible for FSM
also improved from 90.5% to 91.7%.

The combination of effective SEMH support,
strong relationships and a culture that values
pupil voice has strengthened engagement,
resilience and wellbeing, enabling more
disadvantaged pupils to attend regularly,
participate fully and achieve positive academic
outcomes.
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To further embed
the use of
collaboration
spaces within the
school with clear
and well-planned
links with in the
long- and
medium-term
planning linked to
the 21st Century
Learning Design.

The impact of
collaborative
approaches on
learning is
consistently
positive, with
pupils making an
additional 5
months’
progress, on
average, over the
course of an
academic year.
EFF toolkit
Collaborative
learning
approaches
(High impact for
very low cost)

1,2,3and 4

Term 4:

Collaboration spaces are becoming increasingly
embedded across the school, with teachers de-
veloping purposeful and well-designed learning
areas within their classrooms. Collaboration is
being promoted as a core learning skill, and pu-
pils are beginning to use shared spaces with
greater confidence to work together, articulate
their thinking, and engage more actively in their
learning.

A dedicated intervention classroom has been
established to provide targeted support for pu-
pils requiring small-group or personalised provi-
sion. In addition, specialised environments such
as Tiny Town and the school’s reading area—
strategically located at the entrance to the build-
ing—offer structured spaces that nurture com-
munication, early language development, and a
love of reading.

These developments are contributing to the
wider integration of collaborative, thoughtfully
designed learning environments into both
long-term and medium-term planning, ensuring
increasing consistency and intentionality as the
year progresses

Term 6:

Collaborative learning environments are now
embedded across the school and form an
integral part of classroom practice. Purposeful
spaces, including Tiny Town, the intervention
classroom, reading areas and collaborative
learning zones, have enabled disadvantaged
pupils to work effectively with others, develop
independence and access targeted support
when needed. Staff have become increasingly
confident in using the principles of 21st Century
Learning Design to promote communication,
teamwork, problem-solving and pupil voice.
These approaches have been particularly
successful in supporting pupil engagement,
confidence and readiness to learn. Specialist
provision, including Tiny Town and targeted
intervention spaces, has helped pupils develop
communication skills, self-regulation and
resilience, reducing barriers to learning and
increasing participation in school life.

The impact can be seen in the improved
outcomes achieved by disadvantaged pupils. In
Early Years, 62.5% of disadvantaged pupils
achieved a Good Level of Development,
compared with 33.3% in the previous year. At
Key Stage 2, 66.7% of disadvantaged pupils
achieved the combined expected standard,
compared with 9% in 2025. Pupil voice, learning
walks and pastoral monitoring indicate that
disadvantaged pupils are increasingly confident
learners who feel a strong sense of belonging
and engage positively in collaborative learning
opportunities.
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Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

meeting age-related
expectations.

Activity | Evidence that supports | Challenge |Review
this approach number(s)
addressed
First class | Develops targeted children’s 2 The First Class @ Number intervention
@ Number | number and calculation ability has provided targeted support for disad-
maths | and their mathematical vantaged pupils in EYFS and Key Stage
intervention | understanding, communication 1, helping to strengthen number fluency,
for EYFS and reasoning skills. Entry and mathematical reasoning and confidence.
and KS1. exit data will be is tracked . . .
throughout the 10-week The impact is reflected in Early Ye_ars
programme outcomes, W|t_h the propornon of disad-
vantaged pupils achieving the expected
standard in Mathematics increasing from
33.3% to 62.5%. Similarly, the proportion
achieving a Good Level of Development
increased from 33.3% to 62.5%, indicat-
ing that pupils are developing stronger
mathematical foundations and are better
prepared for the next stage of learning.
Through timely, targeted intervention,
disadvantaged pupils have made im-
proved progress in mathematics, helping
to reduce gaps in attainment and build
confidence as learners.
Becoming Becoming1siClass@Number for | 2 Becoming 1st Class@Number, 1st
first class children who need further Class@Number 1 and 1st Class@Num-
@number support to secure the Early ber 2 have provided targeted support for
Learning Goal for Number. disadvantaged pupils needing additional
1stClass@Number 1: for help to secure key mathematical con-
children who need further cepts. Through structured intervention,
support at the level of the Year pupils have developed greater confi-
1 curriculum. dence and fluency in number and calcu-
1stClass@Number 2: for lation.
children who need further This is reflected in improved outcomes,
support at the level of the Year with disadvantaged pupils achieving
2 curriculum. 62.5% in Early Years Mathematics, com-
pared with 33.3% in the previous year. At
Key Stage 2, 75% of disadvantaged pu-
pils achieved the expected standard in
Mathematics, up from 27% in 2025, with
16.7% achieving Greater Depth. These
interventions have helped pupils close
gaps in learning and achieve stronger
mathematical outcomes.
Dynamo Dynamo Maths is a research 2 The Dynamo Maths programme has pro-
Maths and evidence-based resource vided targeted support for disadvantaged
intervention | to support pupils with Key Stage 2 pupils with gaps in mathe-
for Ks2 dyscalculia and those matical understanding. Through person-
children struggling with maths and not alised learning pathways and dedicated

OneNote learning pages, pupils have de-
veloped greater confidence, independ-

ence and fluency in mathematics.
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This support has contributed to improved
outcomes, with 75% of disadvantaged
pupils achieving the expected standard
in Mathematics, compared with 27% in
the previous year, and 16.7% achieving
Greater Depth. Disadvantaged pupils
also achieved a positive mathematics
progress score of +1.15, demonstrating
strong progress from their starting points.
Through targeted intervention and effec-
tive use of technology, disadvantaged
pupils have strengthened their mathe-
matical understanding and closed gaps
in attainment.

Little Wan-
dle Catch
up, Rapid
and SEND
pathway

The Rapid Catch-up
programme provides urgent
targeted support for children in
Year 2 and above who are not
reading at age-related
expectations. The aim is to
equip children with the reading
skills they need to access the
curriculum and enjoy reading
as soon as possible.

Little Wandle SEND (special
educational needs and
disabilities) is a complete
programme that mirrors the
main Little Wandle Letters and
Sounds Revised phonics
programme but with
adaptations and support in
place that make it possible for
schools, special schools and
providers to meet the needs of
all their learners.

Term 4:

Targeted pupils in Year 2 and above are
now accessing the Little Wandle Rapid
Catch-Up programme, with sessions de-
signed to close gaps in phonics
knowledge so that pupils can read with
greater fluency and more effectively ac-
cess the wider curriculum. Pupils with
additional needs are sup-ported through
the Little Wandle SEND pathway, which
mirrors the structure of the core phonics
pro-gramme while incorporating approri-
ate adaptations to meet individual learn-
ing requirements.

Early progress reviews indicate in-creas-
ing confidence in blending, de-coding,
and reading accuracy. Of the Year 2 pu-
pils who required a phonics retake, 50%
have now achieved the expected stand-
ard, demonstrating the emerging impact
of the targeted sup-port currently in
place.

Term 6:

The Little Wandle Rapid Catch-Up pro-
gramme and Little Wandle SEND Path-
way have provided targeted support for
disadvantaged pupils who were not yet
reading at age-related expectations.
Through personalised intervention and
carefully sequenced teaching, pupils
have developed greater confidence, flu-
ency and accuracy in reading.

This is reflected in improved outcomes,
with 75% of disadvantaged pupils
achieving the expected standard in
Reading, compared with 36% in the pre-
vious year. Combined attainment in read-
ing, writing and mathematics also in-
creased from 9% to 67%, demonstrating
the wider impact of improved literacy
skills.

Targeted phonics support has enabled
disadvantaged pupils to close gaps more
quickly, become more confident readers
and access the wider curriculum more
successfully.
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Wider strategies (for example, related to attendance, behaviour, wellbe-

ing)
Activity Evidence Challenge |Review
that supports | number(s)
this addressed
approach
The PSA, With safeguarding | 4 Term 4:
Wellbeing Lead, | being a key The PSA, Wellbeing Lead, and Safe-guarding
and priority in our Leads continue to work collaboratively to reduce
Safeguarding school, we have barriers experienced by the most hard-to-reach
Leads work expanded our families, ensuring pupils are able to attend
together to safeguarding team school regularly and consistently. Sup-port from
remove barriers | to provide the Emotional Wellbeing Team is accessed as
that prevent our | additional support required, providing timely and appropriate guid-
hardest-to-reach | to families. This ance to both pupils and their families.
parents from includes creating The PSA also delivers regular drop-in sessions
getting their enabling and maintains frequent, pro-active communica-
children to environments that tion with parents. This ongoing engagement
school regularly. | improve helps families feel supported and strengthens
Support will also | engagement and trusting relationships that underpin im-proved
be sought from address low-level and sustained attendance.
the Emotional behaviours that
Wellbeing Team | hinder learning. Term 6:
The PSA, Wellbeing Lead and Safeguarding
Team have worked closely with disadvantaged
pupils and their families to remove barriers to
attendance, wellbeing and engagement.
Through personalised support, regular
communication and effective multi-agency
working, families have been supported to
access help early.
As a result, attendance for pupils eligible for
FSM improved from 90.5% to 91.7%. Improved
engagement has also contributed to stronger
outcomes, with 62.5% of disadvantaged pupils
achieving a Good Level of Development and
67% achieving the expected standard in
reading, writing and mathematics combined at
Key Stage 2, compared with 9% in 2025.
The school's nurturing approach and
strengthened safeguarding capacity have
helped disadvantaged pupils feel safe,
supported and ready to learn, contributing to
improved attendance, engagement and
achievement.
Enabling Collaborative 1,2,3and 4 Term 4:
environments to | Learning — EEF Classrooms continue to prioritise so-cial and
improve Toolkit: Moderate emotional learning, with staff utilising a range of
engagement impact for low cost evidence-informed strategies to support self-reg-

and address low
level behaviour
that hinders
learning.

Children’s
attendance is
expected to

Metacognition and
Self-Regulation —
EEF Toolkit: High

impact for low cost

ulation and promote positive behaviour. The
Zones of Regulation framework is im-plemented
consistently across the school, enabling pupils to
recognise, label, and manage their emotions with
increasing independence. A desig-nated red
beanbag positioned outside classrooms provides
a calm and safe space for pupils who require
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improve as
classrooms and
teaching
approaches
continue to
focus on social
and emotional
learning,
removing
barriers and
promoting self-
regulation.

brief op-portunities to regulate before re-en-gag-
ing in learning.

Pupils also make use of Reflect at the beginning
and end of each day to communicate how they
are feeling, al-lowing staff to identify any pupils
who may require additional emotional or pastoral
support. Adaptations have been introduced to
ensure that younger children and pupils with
SEND can access these approaches effectively
and meaningfully.

Term6:

The school's focus on nurturing, inclusive
environments has continued to support the
wellbeing, engagement and achievement of
disadvantaged pupils. Approaches such as
Zones of Regulation, Reflect check-ins and
targeted pastoral support have helped pupils
develop greater self-regulation, resilience and
readiness to learn.

This work has been strengthened through
support from the Emotional Wellbeing Team and
recognised through the school's IQM Centre of
Excellence status, reflecting the school's
commitment to inclusive practice and removing
barriers to learning.

As a result, 62.5% of disadvantaged pupils
achieved a Good Level of Development,
compared with 33.3% in the previous year, while
66.7% of disadvantaged pupils achieved the
combined expected standard at Key Stage 2,
compared with 9% in 2025. Attendance for pupils
eligible for FSM also improved from 90.5% to
91.7%, demonstrating increased engagement
with school and learning.

These approaches have helped disadvantaged
pupils feel safe, supported and confident,
contributing to stronger attendance, wellbeing
and academic outcomes.

The Attendance
Strategy Team
works to remove
barriers that
prevent regular
school
attendance,
particularly for
pupils who find it
more difficult to
attend. At every
stage of
improving
attendance,
schools and
partners must
work
collaboratively
with pupils and
parents to build
strong, trusting
relationships

Improving
attendance cannot
be addressed in
isolation. Effective
strategies must be
closely linked to a
school’s wider
efforts around
curriculum,
behaviour,
bullying, SEND
support, pastoral
care, mental
health and
wellbeing, and the
effective use of
resources,
including Pupil
Premium funding.
(Working Together
to Improve School
Attendance — DfE)

1,2, 3and 4

The Attendance Strategy Team continues to pro-
actively identify and address barriers to regular
attendance, with particular focus on pupils who
experience greater difficulty attending consist-
ently. Staff are working collaboratively with pupils
and their families to build strong, trusting rela-
tionships and to provide timely, targeted support
at each stage of the intervention process.
\Whole-school attendance has improved by
1.62% compared with the previous academic
year, reflecting the positive impact of the sus-
tained measures implemented to date. Regular
reminders about the importance of attendance
are communicated to families, and targeted
events have been introduced around key pinch
points identified from last year’s attendance pat-
terns.

This work is closely aligned with whole-school
priorities across the curriculum, behaviour,
SEND provision, pastoral care, and wellbeing,
ensuring that attendance is addressed holisti-
cally, coherently, and with increasing consistency

throughout the year.
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and put the right
support in place.

Term 6:

The Attendance Strategy Team has continued to
work proactively with disadvantaged pupils and
their families to remove barriers to attendance
through early intervention, personalised support
and strong partnership working. The PSA, Head
of School and wider safeguarding team have
maintained regular communication with families
through attendance meetings, drop-in sessions,
parent forums and targeted pastoral support,
helping to build trusting relationships and
improve engagement with school.

As a result, attendance for pupils eligible for FSM
improved from 90.5% to 91.7% during the
academic year. This improvement reflects the
positive impact of a relational approach that
combines high expectations with practical
support for families.

Attendance improvement has been embedded
within the school's wider work on wellbeing,
inclusion, safeguarding and SEND, ensuring
families receive coordinated support when
needed. Whilst attendance for disadvantaged
pupils remains a key priority, strengthened
parental engagement and collaborative working
have resulted in more pupils attending regularly,
accessing learning consistently and benefiting
from the wider opportunities available in school.

Cultural capital
experiences are
embedded
throughout the
wider curriculum
via a carefully
planned long-
term plan (LTP).
Trips and
experiences are
subsidised to
ensure all pupils
can access
enriching
opportunities.

(EEF Toolkit —
Digital
Technology:
Moderate impact
for moderate cost)
(EEF — Outdoor
Adventure
Learning: Positive
benefits to
academic learning
and self-
confidence)
(Ofsted Research
2019: Emphasis
on developing
cultural capital,
particularly for
disadvantaged
pupils, to level the
playing field)

1,2,3and 4

Cultural capital experiences are firmly embedded
across the curriculum through a well-planned
and carefully sequenced programme of trips,
events, and enrichment opportunities. Classes
make regular use of ClassVR headsets to pro-
vide immersive experiences that extend learning
beyond the classroom, deepening pupils’ under-
standing, curiosity, and engagement across a
range of subjects. A whole-school Culture Week
is planned to broaden pupils’ awareness of
global cultures and to further strengthen inclu-
sion and diversity within the curriculum.

Pupils will participate in a wide range of enriching
opportunities during the year, including the Year
4 camping trip, the Year 6 residential, and a Year
6 visit from local magistrates. These experiences
support pupils’ personal development, confi-
dence, teamwork, and real-world understanding
of civic life.

The reading area located at the front of the
school, alongside ongoing educational visits and
enrichment activities, continues to nurture pupils’
curiosity, confidence, and engagement as the
year progresses.

Term 6:

Cultural capital continues to be a strength of the
school, with disadvantaged pupils accessing a
wide range of subsidised trips, residentials,
visitors, outdoor learning opportunities and
immersive experiences through ClassVR.

These experiences have broadened pupils'
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horizons, raised aspirations and enriched the
curriculum.

This commitment to inclusion and opportunity
has been recognised through the school's IQM
Centre of Excellence and Microsoft Showcase
School status. The school's carefully planned
programme of enrichment, alongside initiatives
such as Culture Week, ensures that all pupils
can access meaningful experiences regardless
of background.

Pupil voice and engagement evidence show
that disadvantaged pupils are increasingly
confident, curious and willing to embrace new
opportunities. This is reflected in improved
outcomes, with 62.5% of disadvantaged pupils
achieving a Good Level of Development and
66.7% achieving the combined expected
standard at Key Stage 2, compared with 9% in
2025. These experiences have played an
important role in developing pupils' confidence,
aspirations and readiness for the next stage of
education.
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

GLD
2025
School Kent National**

All FSM All FSM All

66.7 33.3 689 51.0 68.3

66.7 33.3 71.1 533 70.5

66.7 33.3 789 633 77.7
Year 1 and 2 phonics

2025

School Kent National**

Al FSM Al FSM Al
824 714 783 623 79.9

16
81.3 100.0 48.8 42.8 50.1
KS2

2025
School Kent National**
Al FSM Al FSM Al

R/W/M ° Expected Standard+ 458 9.1 60.8 41.7 62.1
R/W/M % Higher Standard 8.3 0.0 9.3 2.6 8.3
Reading % Expected Standard+ 66.7 364 747 595 75.0
Reading % High Score (110+) 16.7 00 347 191 333
Writing % Expected Standard+ 625 182 725 56.0 72.2
Writing ~ % Greater Depth 125 00 150 58 12.7
GPS % Expected Standard+ 41.7 273 68.7 513 72.6
GPS % High Score (110+) 125 0.0 248 124 29.4
Maths % Expected Standard+ 58.3 273 713 541 74.1
Maths % High Score (110+) 125 00 246 118 26.2
Reading Average Scaled Score 101.7 952 105.8 1024 105.6
GPS Average Scaled Score 99.9 947 104.3 1008 105.3
Maths  Average Scaled Score 101.2 949 104.2 100.6 104.7
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