Pupil premium strategy statement 2026 — Chilmington
Green Primary School

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 292

Proportion (%) of pupil premium eligible pupils 21% (79 pupils)
Academic year/years that our current pupil premium 2026-27
strategy plan covers 26-27

Date this statement was published September 2026
Date on which it will be reviewed Term 3
Statement authorised by Tamsin Mobbs
Pupil premium lead Tamsin Mobbs
Trustee lead Simon O’Keefe

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £122,450
Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £122,450

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Chilmington Green Primary School, our vision is to nurture children who are BRAVE:
Brilliant, Responsible, Ambitious, Visionary and Equitable. We are committed to
creating an inclusive learning community where every child is valued, supported and
empowered to achieve their full potential. We believe that background or circumstance
should never limit a pupil's opportunities, aspirations or future success.

Our ultimate objective is for disadvantaged pupils to achieve highly, participate fully in
school life and be well prepared for the next stage of their education. We aim for
disadvantaged pupils to achieve outcomes that are at least in line with national
disadvantaged outcomes, whilst developing the confidence, resilience, independence
and cultural capital needed to thrive both within school and beyond.

Our pupil premium strategy has been developed through careful analysis of school
data, pupil voice and evidence-informed practice. We recognise that many
disadvantaged pupils at Chilmington Green experience multiple and overlapping
barriers to success, including lower starting points in communication and language,
challenges in early reading and phonics, attendance concerns, SEND, emotional
wellbeing needs and other vulnerabilities. Our strategy is therefore focused on
removing these barriers and ensuring that all pupils can access an ambitious
curriculum and achieve their full potential.

Our strategy works towards these objectives through three key strands: high-quality
teaching, targeted academic support and wider strategies. High-quality teaching is at
the heart of our approach and ensures all pupils can access ambitious learning
experiences. Targeted support is used to address identified gaps in communication
and language, reading and mathematics, whilst wider strategies focus on improving
attendance, wellbeing, inclusion, family engagement and access to enrichment
opportunities.

As recognised through our Inclusive School Award and Centre of Excellence status,
inclusion is central to our vision and values. We are committed to creating a culture of
belonging where every pupil feels valued, supported and able to succeed. We believe
that all pupils should have equitable access to leadership opportunities, enrichment
experiences and the wider life of the school, enabling them to develop as confident
learners and responsible citizens.

Key Principles




 High-quality teaching has the greatest impact on improving outcomes for
disadvantaged pupils.

« Early identification and intervention help to prevent gaps from widening.

» Attendance, wellbeing and inclusion are essential foundations for learning and
achievement.

* Disadvantaged pupils should have equitable access to enrichment, leadership
opportunities and wider experiences that build cultural capital.

* Decisions are informed by robust assessment, evidence-informed practice and
ongoing evaluation of impact.

» The needs of disadvantaged pupils who also have SEND are considered throughout
all aspects of provision.

« Strong partnerships between home and school are fundamental to improving
outcomes for disadvantaged pupils.

* Pupil premium funding is used strategically to remove barriers, promote inclusion and
ensure that every pupil has the opportunity to succeed.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Disadvantaged pupils are more likely to enter Chilmington Green with
lower levels of communication, language and vocabulary development
than typically expected for their age. This is particularly evident amongst
some disadvantaged pupils with SEND and can impact early literacy,
confidence, social interaction and access to the wider curriculum.

2 Outcomes in phonics and early reading are weaker for disadvantaged

pupils, particularly those who also have SEND. School assessment
information indicates that disadvantaged pupils are more likely to
require phonics catch-up, reading intervention and additional support to
develop fluency and comprehension. Year 1 phonics outcomes for
disadvantaged pupils were 42.9% in 2025-26.

3 Attendance and persistent absence remain significant barriers for some
disadvantaged pupils, particularly those who are also identified as
having SEND. Persistent absence is disproportionately high amongst
pupils eligible for FSM and those who are both disadvantaged and have
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SEND. This reduces access to teaching, intervention, enrichment
opportunities and wider school experiences.

4 A substantial proportion of disadvantaged pupils at Chilmington Green

experience multiple and overlapping vulnerabilities, including SEND,
emotional wellbeing needs, mobility, poor attendance and barriers to
self-regulation. These factors can affect engagement, readiness to
learn, independence and academic achievement.

5 Despite recent improvements, Some disadvantaged pupils, including

curriculum.

higher prior attainers, do not consistently access the level of challenge
required to achieve the higher standards of which they are capable. This
can limit attainment at greater depth and higher standard across the

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Disadvantaged pupils develop the
communication, language and vocabulary
skills needed to access learning
successfully from the earliest stages of
education.

EYFS GLD outcomes for disadvantaged
pupils continue to improve and gaps with
peers reduce over time.

Increased proportion of disadvantaged
pupils achieve age-related expectations
in Communication and Language.

Assessment and intervention data
demonstrate accelerated progress for
pupils accessing Early Talk Boost,
Speech and Language interventions and
Tiny Town provision.

Disadvantaged pupils, particularly those
with SEND, become fluent and confident
readers through high-quality phonics
teaching, targeted support and a strong
reading culture.

Year 1 Phonics Screening Check
outcomes for disadvantaged pupils
increase from 42.9% to at least 70%.

Year 2 disadvantaged pupils who have
not yet met the phonics standard
successfully achieve the expected
standard through targeted support.

Reading outcomes for disadvantaged
pupils improve across year groups.
Fewer disadvantaged pupils require
ongoing phonics catch-up support by the
end of Key Stage 1.




Disadvantaged pupils attend school
regularly and consistently, enabling them
to access the full curriculum and wider
opportunities.

Attendance for disadvantaged pupils
increases from 91.7% to at least 94%.
Persistent absence for disadvantaged
pupils reduces year-on-year.

Persistent absence for disadvantaged
pupils with SEND reduces year-on-year.
Attendance gaps between
disadvantaged pupils and their peers
continue to diminish.

Disadvantaged pupils successfully
overcome barriers to learning and

participate fully in the wider life of

Chilmington Green.

Participation in enrichment activities for
disadvantaged pupils increases from
33.6% and the gap with non-
disadvantaged pupils reduces over time.

Increased participation in clubs,
leadership opportunities and wider
curriculum experiences.

Pupil voice demonstrates that
disadvantaged pupils feel included,
valued and able to participate fully in
school life.

Attendance, engagement and wellbeing
indicators show positive improvement for
identified pupils.

Disadvantaged pupils achieve strong
outcomes across the curriculum and are
well prepared for the next stage of
education.

Attainment and progress in reading,
writing and mathematics continue to
improve across all year groups.

Gaps between disadvantaged pupils and
their peers continue to reduce.

An increased proportion of
disadvantaged pupils achieve higher
standards and greater depth where
appropriate.

Outcomes for disadvantaged pupils are
at least in line with national
disadvantaged outcomes by the end of
the strategy period.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.




Teaching (for example, CPD, recruitment and retention)

progress processes to
ensure disadvantaged

address misconceptions, provide

Activity Evidence that supports this Challenge

approach number(s)
addressed
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pupils are identified
early and receive
timely support and
challenge.

challenge and improve outcomes for
disadvantaged pupils.

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

ensure disadvantaged
pupils, particularly
those with SEND,
secure phonics
knowledge, decoding
skills and reading
fluency.

pupils were 42.9%, indicating the
need for targeted intervention to
secure early reading success.

Activity Evidence that supports this Challenge

approach number(s)
addressed

Deliver Early Talk Oral language interventions have a

Boost, Speech and high impact on pupil outcomes (+6

Language Link and months EEF). Early identification and

targeted intervention support language

communication and development, literacy and curriculum

language interventions | access. Speech and language

for disadvantaged development is a key foundation for

pupils identified with reading, writing and future academic

language needs. A success. School data identifies

Speech and Language | communication and language as a

Therapist and trained | barrier for some disadvantaged 1

staff provide targeted pupils, particularly those with SEND.

support to develop

vocabulary,

communication and

language skKills,

ensuring pupils are

able to access the

curriculum and

develop early literacy

skills.

Provide targeted Phonics approaches have a strong

phonics support evidence base (+5 months EEF).

through Little Wandle | School data identifies phonics and

Keep-up and Rapid early reading as a key barrier for

Catch-up interventions. | disadvantaged pupils, particularly

Additional assessment | those with SEND. In 2025-26, Year 1

and targeted teaching | phonics outcomes for disadvantaged 5




Deliver reading fluency
and comprehension
interventions for
disadvantaged pupils
requiring additional

Reading comprehension strategies
have a strong evidence base (+6
months EEF). Reading fluency is a
key component of successful
comprehension and curriculum

progress of
disadvantaged pupils
through pupil progress
meetings and adapt
provision accordingly.

is most effective when informed by
accurate assessment and regular
monitoring of pupil progress. Regular
pupil progress meetings enable staff
to identify barriers early, evaluate the
impact of interventions and provide
timely support or challenge.

support. access. School data identifies reading | 2, 5
as a priority area for disadvantaged
pupils, particularly those requiring
additional support to access age-
related expectations and higher
standards.

Provide targeted Structured mathematics interventions | 5

mathematics can support pupils who have gaps in

interventions including | number fluency and mathematical

First Class @ Number, | understanding. Early intervention is

Becoming 1st Class @ | particularly effective in preventing

Number and Dynamo | gaps from widening. School

Maths. assessment information is used to
identify disadvantaged pupils who
would benefit from targeted support
to secure mathematical
understanding and achieve ambitious
outcomes.

Use targeted pre- Small-group tuition has a positive 5

teaching, small-group | impact on attainment (+4 months

tuition and responsive | EEF). Responsive teaching and

intervention to address | timely intervention help

identified gaps in disadvantaged pupils to keep up with

learning and provide age-related expectations, address

additional challenge for | misconceptions and achieve higher
disadvantaged pupils. | standards where appropriate.

Regularly review the Evidence shows that targeted support | 2, 5

Wider strategies (for example, related to attendance, behaviour,

wellbeing)
Activity Evidence that supports this Challenge
approach number(s)
addressed




Continue to strengthen | Evidence shows that pupils who 3,4
the school's strategic attend school regularly achieve better
approach to educational outcomes. School data
attendance through identifies attendance and persistent
early identification, absence as significant barriers for
attendance mentoring, | disadvantaged pupils, particularly
family support, those with SEND. Continued
personalised improvement in attendance will
attendance plans and | increase access to high-quality
targeted intervention teaching, targeted interventions,

for disadvantaged enrichment opportunities and wider
pupils and school experiences.

disadvantaged pupils

with SEND.

Attendance is

monitored closely and

barriers are addressed

through collaborative

work with families and

external agencies

where appropriate.

Continue to provide Social and emotional learning 4
targeted pastoral, approaches have been shown to
emotional wellbeing improve engagement, behaviour and
and self-regulation attainment (+4 months EEF). Early
support through the support can help pupils overcome
Inclusion Team, barriers to learning, develop self-
nurture provision and regulation skills and improve

external agency readiness to learn. This is particularly
support where important for disadvantaged pupils
appropriate. Provision | experiencing multiple and overlapping
is tailored to individual | vulnerabilities.

needs and aims to

improve wellbeing,

readiness to learn,

engagement and

attendance.

Ensure disadvantaged | Participation in wider school 4

pupils can access
enrichment
opportunities,
educational visits,
residential
experiences, clubs and
leadership
opportunities through
targeted financial
support where
required.
Disadvantaged pupils
are actively

experiences can support confidence,
belonging, engagement and
aspiration. School analysis identified
that 33.6% of disadvantaged pupils
participated in regular enrichment
activities compared with 49.8%
across the whole school, highlighting
the need to reduce barriers to
participation.




encouraged to
participate in the wider
life of the school.

Maintain access to the | Practical and family-centred support | 3, 4
DfE-funded Snack can help remove barriers associated
Shack breakfast club with disadvantage and improve

and BRAVE Bites attendance, readiness to learn and
breakfast provision, engagement. Breakfast provision has
alongside targeted been shown to support attendance,
support from the behaviour and concentration. Strong
Parent Support partnerships with families enable
Advisor. Financial barriers to learning to be identified
assistance is provided | and addressed at an early stage.
where appropriate for

uniform, equipment,

educational visits and

resources to ensure

disadvantaged pupils

are fully included in

school life and ready to

learn.

Strengthen parental Parental engagement has a positive 1,2,3,4
engagement and impact on pupil outcomes when
communication effectively targeted and linked to
through the work of the | learning (+4 months EEF). Strong
Parent Support home-school partnerships support
Advisor, workshops, attendance, reading development,
reading support, wellbeing and engagement.
attendance meetings Personalised family support can help
and personalised identify and address barriers early,
family support. improving outcomes for

Families are supported | disadvantaged pupils.

to overcome barriers to

attendance, learning,

wellbeing and

engagement, enabling

pupils to access school

successfully and

achieve their potential.

Use assistive Evidence suggests that technology 4,5

technology and
inclusive resources to
remove barriers to
learning and increase
independence for
disadvantaged pupils,
particularly those with
SEND. Technology is
used purposefully to
support access to the
curriculum,

can improve access to learning,
support independence and enable
pupils to participate more fully in the
curriculum. When used effectively,
assistive technology can help pupils
overcome barriers to learning,
develop confidence and achieve
ambitious outcomes. This approach
aligns with the school's commitment
to inclusive practice and equitable
access to learning.
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communication,
reading, writing and
pupil participation
across the school.
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

The impact of our pupil premium strategy has been evaluated through statutory
assessment outcomes, termly pupil progress meetings, phonics assessments, Speech
and Language Link assessments, attendance data, intervention entry and exit
assessments, learning walks, book scrutiny and pupil voice. These measures have
enabled leaders to evaluate both academic attainment and the wider factors affecting
achievement, including attendance, wellbeing and engagement.

Disadvantaged pupils made significant gains during 2025-26. In Early Years, the
proportion of disadvantaged pupils achieving a Good Level of Development increased
from 33.3% to 62.5%, bringing outcomes close to the school's target of 65% and
exceeding the emerging national disadvantaged figure of 54.7%. Disadvantaged pupils
also achieved 62.5% in Literacy and Mathematics, compared with 33.3% in the
previous year. These improvements reflect the impact of targeted communication and
language provision, Early Talk Boost, Speech and Language interventions, Little
Wandle and enhanced early literacy support.

Reading remained a key focus throughout the year. Through the implementation of
Little Wandle, Rapid Catch-Up and the wider Power of Reading approach,
disadvantaged pupils developed stronger reading fluency and comprehension. By the
end of Year 2, 81.8% of disadvantaged pupils achieved the expected standard in
phonics, compared with 67% nationally, demonstrating that targeted support enabled
the majority of pupils to successfully catch up and access the wider curriculum.

At Key Stage 2, outcomes for disadvantaged pupils improved substantially. The
proportion achieving the expected standard increased from 36% to 75% in Reading,
18% to 75% in Writing and 27% to 75% in Mathematics. Combined attainment in
Reading, Writing and Mathematics rose from 9% in 2024-25 to 66.7% in 2025-26,
significantly exceeding the school's target of 50%. Outcomes also compared favourably
with national disadvantaged figures, with school outcomes exceeding national
disadvantaged attainment in Reading (75% compared with 62.6%), Writing (75%
compared with 60.2%) and Mathematics (75% compared with 61.5%). Writing progress
for disadvantaged pupils was particularly strong at +3.67, while Mathematics progress
was +1.15.

The school also focused on reducing identified attainment gaps. In Early Years, 60% of
disadvantaged boys achieved a Good Level of Development, representing strong
progress from their starting points. In Key Stage 2, targeted mathematics support
resulted in 100% of disadvantaged girls achieving the expected standard in
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Mathematics. Whilst further work is required to eliminate remaining disparities, the gap
between groups has reduced over the course of the year.

Attendance remained a key priority. Through the work of the Attendance Strategy
Team, PSA, safeguarding team and wider pastoral provision, attendance for pupils
eligible for FSM increased from 90.5% to 91.7%. Although this remains below the
school's ambitious target of 95% and below national averages, the improvement
demonstrates the positive impact of personalised family support, attendance reviews,
parent forums and strengthened home-school relationships.

The school continued to invest heavily in inclusion, wellbeing and cultural capital.
Support from the Emotional Wellbeing Team, the development of enabling
environments, collaborative learning spaces, Tiny Town provision and targeted pastoral
support improved engagement and readiness to learn. The school's commitment to
inclusion and innovation has been recognised through the achievement of IQM Centre
of Excellence and Microsoft Showcase School status. Pupil voice, learning walks and
pastoral monitoring demonstrate that disadvantaged pupils feel increasingly confident,
supported and engaged in school life.

Assessment Against Intended Outcomes

Overall, the school is on track to achieve most of the intended outcomes within the
strategy.

« Attendance: Partially achieved. Attendance for disadvantaged pupils improved
from 90.5% to 91.7%, although the target of 95% has not yet been reached.

« EYFS GLD: Largely achieved. Outcomes increased from 33.3% to 62.5%,
representing significant improvement and moving close to the target of 65%.

e Phonics: Achieved. Disadvantaged pupils attained 81.8% by the end of Year 2,
exceeding national disadvantaged outcomes.

« KS2 Attainment: Exceeded. Combined attainment rose from 9% to 66.7%,
significantly surpassing the target of 50%.

« Gender and Ethnicity Gaps: Partially achieved. Significant improvements were
seen, particularly for disadvantaged girls in mathematics and disadvantaged
boys in Early Years, although further work is needed to fully close remaining

gaps.

« Wellbeing and Engagement: Achieved. Improved attendance, stronger
engagement, positive pupil voice and increased participation in enrichment
activities indicate that disadvantaged pupils are increasingly resilient, confident
and ready to learn
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What Has Worked Well and Next Steps

The strongest impact has come from high-quality teaching, targeted literacy and maths
interventions, communication and language support, personalised pastoral provision
and strong family engagement. The implementation of Little Wandle, CLPE Power of
Reading, Early Talk Boost, speech and language interventions, Maths interventions
and collaborative learning environments has contributed to significant improvements in
disadvantaged pupil outcomes. Attendance continues to improve but remains the
school's key priority moving forward. Continued focus will also be placed on further
reducing gender-related attainment gaps and ensuring disadvantaged pupils sustain
the strong progress made during 2025-26.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Early Talk Boost Speech and Language UK
Speech and Language Link Speech Link Multimedia Ltd

Little Wandle Rapid Catch-up Hitle Wandle Letters and Sounds
First Class @ Number Edge Hill University

Becoming 1st Class @ Number Edge Hill University

Dynamo Maths Dynamo Maths
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